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H.R. 5218 — The Great Teachers for Great Schools Act

Background _
e While there are many factors that affect student learning and underachievement, studies' show

that 40-90 percent of the difference in test scores can be attributed to teacher quality.
International benchmarking studies" show that the world's most effective school systems
develop educator talent by coaching classroom practice, moving teac her professional
development to the classroom, developing stronger school leaders, and enabling teachers to
learn from each other.

Recent studies" have found that peer learning and mentoring, especially for beginner teachers,
leads to a “spillover effect” in which educators become more effective when their colleagues'
quality improves.

A 2007 report by McKinsey & Co. demonstrates that effective school systems stay on top by
improving instruction through continuous professional development and creating systems and
targeted support to ensure effective instruction for all kids.

The Problem:

Despite this evidence, critical practices are not consistently implemented in schools across the
United States, where few educators experience the high-quality professional development that
would enable them to be more effective.

The average US educator spends only 14-16 hours a year in professional development. In
2003-2004, just over half of teachers were given time away from regular duties for professional
development. Research" shows that an average of 49 professional development hours in a
year boosted student achievement by approximately 21 percentile points while less than 14
hours showed no statistically significant effect on student learning.

US teachers generally have 3-5 hours a week for lesson planning, mostly done independently
of colleagues, compared to the 15-20 hours in other nations. In Singapore, Sweden, and the
Netherlands, teachers have at least 100 hours of professional development each year. 85
percent of schools in academically high achieving nations have built time into the work day or
work week for teacher collaboration and teacher development.

While much attention has been paid to teacher recruitment and preparation, there is a
significant unmet need for high-quality professional learning for teachers and principals.

What the Great Teachers to Great Schools Act does:

Advances a new definition of professional development in the Elementary and Secondary
Education Act that is based on research and best practices.

Enables educators to engage in a cycle of continuous improvement that includes analyzing
data, determining student and adult learning plans, designing joint lessons that employ
evidence-based strategies, providing coaching to support improvement of classroom
instruction and application of new learning, and assessing the effectiveness of educator
learning.

Fosters collective responsibility, promotes job-embedded learning, provides classroom-based
coaching, and seeks outside expertise when needed.



e Provides $500 million of targeted resources for high-need LEAs to improve teacher, principal,
and other instructional staff quality through the development of a comprehensive system of
professional development.

e Helps districts to increase principals’ knowledge and skills in establishing a shared vision of
school success among all school stakeholders, including teachers, parents, and community
organizations; establishing the school as a professional learning community; and promoting the
effective use of data by educators.

e Focuses resources on the schools with the greatest need of improvement by awarding grants
to states via Title | formula and then competitively to high-need school districts, with priority
given to districts with high shares of low-income students and high schools graduation rates of
less than 65%.

e Evaluates the impact of professional development on teachers’ instructional practice, retention
and effectiveness, and on students’ learning gains, graduation and college readiness rates,
and attendance rates. The evaluation must also ensure that coaches, teachers, and schools
are using data to inform instructional practices and that the professional development is
integrated and aligned with the State’s school improvement efforts.
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